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United Kingdom (UK) and the 
distinctiveness of Scotland



Research Context
• Scottish Government 1+2 Language 

Strategy, 2012 (Hancock & Hancock, 
2020) 

• Grassroots provision delivered at 
weekend and evening

• Previous research highlighted 
challenges faced by complementary 
schools (Hancock & Hancock, 2018)

• Existing inequalities in our education 
system presenting significant challenges 
to disadvantaged pupils who may not 
have access to digital devices and a 
conducive home environment for study 



Research Methodology and Research Tools 
• Database of complementary 

schools established in previous 
report (Hancock & Hancock, 2018).

• Data gathered through online 
questionnaire and follow-up 
interviews to capture experiences 
of first lockdown.

• Questionnaires returned by 34 
complementary schools 
representing 19 languages (Arabic, 
Mandarin, Cantonese, Urdu, 
Polish, German, Italian, 
Portuguese, Russian, Bengali, 
Danish, Dutch, French, Hebrew, 
Hungarian, Japanese, Lithuanian, 
Punjabi, Spanish) 



Transition to remote teaching & 
learning

• Some schools moved to remote 
teaching earlier than others because 
of a heightened awareness of 
lockdown measures in other 
countries. 

• All schools sought to ensure the 
pupils’ learning would continue at 
home, using a range of solutions 
including experimenting with a range 
of tools such a Zoom and MSTeams.

• A number of schools were able to 
draw on their own expertise and 
knowledge of people within the 
school community to support the 
transition to remote teaching. 

• Some schools reported that they 
developed ‘self-help’ guides for 
parents and learners. 

Covid started in January and many families travelled 
to China for the Chinese New Year, so we cancelled the 
New Year Gala at the beginning of February and 
already moved to online because parents were 
anxious [about being in the school]. (Mandarin 
Chinese School) 

One teacher was trained in online pedagogy and 
helped train the other teachers using Zoom but using 
kinesthetic special activities so we can improve 
contact with young children. The teachers meet every 
week and we exchange ideas. (Russian School) 

At the beginning we had a lot of questions from 
parents. It was quite intense, we probably needed a 
helpdesk. Parents can find it quite daunting. We put a 
guide for parents and children on our website with 
instructions for streaming classes online. (Italian 
School) 



Accessing online resources from the 
school’s heritage country
Online platform developed by Portuguese 
publishers and supported by the Portuguese 
Government (‘Escola Virtual’). (Portuguese 
School) 

The Chinese Government helped the teaching 
of Chinese around the world through the 
Government backed Global Chinese Learning 
Platform. Videos are available and help with 
how to keep children’s attention. (Mandarin 
Chinese School) 

We read little stories like what the children in 
Israel learn. It was a pick and mix approach. I 
am quite comfortable choosing my own stuff. 
Before we used workbooks but there is loads 
of free stuff on the internet from Israel. I use a 
programme from Israel for children having 
difficulty with literacy. (Hebrew School) 



Learner engagement before and after 
lockdown 

• Nearly three-quarters of the 
schools indicated that there had 
been a drop-off in pupils 
engaging in lessons during 
lockdown. 

• The drop-off in engagement 
was attributed to several 
factors, including the learners 
finding it difficult to focus, and 
parents looking to limit the 
amount of time their children 
spent in front of a screen. This 
lack of engagement was also 
more acute amongst the 
younger age group of learners. 

• Lessons during lockdown were 
shorter; the number of schools 
teaching lessons of less than two 
hours increased from 15 to 19, 
while those teaching lessons of 
more than two hours reduced 
from 18 to 13. 



Challenges of remote teaching & 
learning One teacher had a meltdown because Zoom didn’t 

work, she had to ask parents to return to the lesson 
and log on again, it feels like a hassle. 
(Cantonese/Mandarin School) 

There are several families with laptop and internet 
problems or noise at home. (Russian School) 

Because of online learning some families have three 
siblings and families may not have more than one 
device. We had to make a complicated timetable. 
(Japanese School) 

A lot of parents are working in the caring profession, 
it is not well paid, on the minimum wage and living in 
short term tenancies with poor connectivity. (Polish 
School) 

Responses covered a wide 
range of issues such as lack of 
teacher confidence and 
unfamiliarity with remote 
teaching, barriers to learning 
and teaching online and an 
unconducive environment at 
home for study. 



Challenges of school site closures
• Closure of school premises has 

resulted in a loss of community 
as parents and teachers are no 
longer able to interact and 
socialise with one another. 

Polish schools are finding it difficult to teach online, 
they are struggling to survive with no tuition fees. 
Some [schools] have closed altogether. (Polish School) 

The financial challenges is increasing pressure on the 
school as the number of students are halved but we 
have to keep our teachers. The school received less 
tuition fees after less students attended the lessons 
[during the pandemic]. Also the Council fund has 
stopped in May 2020. (Cantonese/Mandarin School) 

• Complementary school sites 
remained closed when 
mainstream schooling returned 
before second lockdown

• The pandemic brought a 
narrowing of the interactions 
not only between students or 
students and teachers, but also 
between students and their 
cultural heritage. 

• The lack of physical activities 
could also have an impact on 
children’s and young people’s 
mental health and well-being.



Benefits of remote teaching

Although the challenges of the move to 
remote teaching outweighed the 
benefits, the majority of schools (70%) 
believed the pandemic did offer some 
benefits and new opportunities for 
teaching community languages.

These advantages include (in order of 
popularity) 
• new ways of teaching and 

alternative resources (12),
• enhanced parental engagement (9) 
• being able to reach new students 

(6). 

We are using a lot of videos online rather than relying 
on traditional teaching methodology. We are now 
giving [the pupils] more dedicated learning experience 
rather than a generic one. We are doing reading fairy 
tales on video and made them available on Facebook. 
(Italian School) 

I teach eight- and nine-year olds and they have learnt 
to type Japanese characters. It is useful to them. All 
computers have Japanese typing now so it is already 
set up and parents also use Japanese on their devices. 
( Japanese School) 

Yes, we have experienced much enhanced parental 
engagement and even higher rate of learning beyond 
the sessions which was very low. Before parents just 
dropped off their kids. More parents are engaged. 
They don’t speak Hebrew at home but now they sit 
with their kids and can support kids a lot more. 
(Hebrew School) 

Offering Zoom sessions means geographical barriers 
disappear and more Hungarian children can 
participate. (Hungarian School) 



Future changes to teaching and 
learning 

• The majority of schools (67%) reported that 
they will continue to make use of the 
changes they had made to teaching and 
learning during the pandemic when schools 
re-open. 

• Several schools commented that once they 
were able to re-open they would move to a 
more hybrid approach, combining face-to-
face teaching with provision of online 
lessons. 

• The schools were also planning to maintain 
the use of certain digital tools and 
resources that they had found enhanced 
learning during the pandemic. They were 
also keen to explore ways in which they 
could expand their activities and develop or 
maintain more inclusive and flexible ways 
of working. 

I am thinking about being more creative when we 
get back to normal. Maybe offer Monday to 
Friday after school classes. (Cantonese/Mandarin 
School) 

We are aiming to continue [with online learning] 
as an alternative approach of learning for those 
who will not be interested in going to school after 
pandemic. (Bengali School) 

A [12 year-old] Dutch girl went back to 
Netherlands and she was struggling, she had 
spent a long time in Scotland. I contacted the 
teacher [in the Netherlands]and we agreed I 
would talk through the written assignment with 
her. So, the beginning of lesson is with the teacher 
and then we have breakout using MS Teams. I 
think it is wonderful. (Dutch School) 



Future Challenges

A number of schools raised concerns about 
the future prospects of community language 
learning but also offered solutions. Some 
challenges were noted in relation to 
recovering from the impact of the lockdown 
on learning and teaching, and the associated 
drop-off in learner engagement. 

Some of the Polish schools called for greater 
recognition of the mainstreaming of the 
Polish language in schools in Scotland as a 
means of developing and maintaining the 
language, but acknowledged the economic 
challenges faced by local authorities. 

We are concerned about the economic and 
social impact of the pandemic. Most 
Hungarians (like most Eastern Europeans) 
work in the tourism, hospitality and cleaning 
industries and are paid relatively low salaries. 
Unemployment is and will be an issue. We 
have already heard of some families that 
moved back to Hungary after losing their jobs. 
(Hungarian School) 

With a very high number of children of Polish 
origin in schools it would make perfect sense 
to introduce Polish to schools. (Polish School) 



Research Report available at:
https://www.ceres.education.ed.ac.uk/research/
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Any Questions/Comments
Andy Hancock. Email andy.hancock@ed.ac.uk

Jonathan Hancock Email jonathan.hancock@ed.ac.uk
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